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Abstract 
In this research, views of last year students of primary education at KazÕm Karabekir Education Faculty on school experience and 
teaching practice courses were investigated. The sample of the research consisted of 200 students at the departments of Primary 
Teaching, Social Sciences Teaching, Mathematics Teaching, and Science Teaching of Atatürk University KazÕm Karabekir 
Education Faculty. In data collection, a Scale of View of School Experience and Teaching Practice Courses was used. After data 
analysis, it was found that students had different views on school experience and teaching practice courses.  
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Introduction 
 
Teacher training institutions consider that their students do not have enough knowledge about students and 
teaching (Ryan & Healy, 2009). Therefore, they aim to prepare pre-service teachers for the teaching profession, a 
part of educational system, by providing them knowledge of field, pedagogical formation, and liberal education.  
While Kagan (1990) states that development of pre-service teachers’ nature of knowledge has an important role in 
teacher education, Leathem (2006), in addition to this view, reports that educators who train teachers focus on also 
the importance of pedagogy for an effective mathematics teaching. 
Teaching knowledge on teaching plays a crucial role in increasing the quality teacher education and pedagogy is 
very important in this process (Loughran, 2010). General pedagogical knowledge covers beliefs and knowledge 
about teaching-learning of a teacher. In line with this knowledge, answers to the questions about what can be the 
strategies and arrangements for an effective classroom management, how classes can be managed, how learning 
settings can be designed, what the basic knowledge and beliefs about learners are; how they learn, and how learning 
is enlivened by teaching (Borko & Putnam, 1996) are sought.  
To be able to be a good teacher, besides having the theoretical information about the school, students, teachers, 
and the curriculum it is also essential to gain experience on such issues before beginning the career. This is tried to 
be achieved through observations, interviews and direct involvement within the school experience and teaching 
practice activities. 
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      By school experience and teaching practice, it is necessary to carry the knowledge taught at the department to 
the natural settings, in other words, they need to be practiced. Because most things learnt at faculty covers the 
introduction of information in a manner different from natural ways  (Schank & Yona, 1991). Moreover, teachers 
support this idea expressing that they have learnt more from their teaching experiences than they learnt at faculty 
(Schmidth, 2010). 
 
During these practices, most pre-service teachers, taking help from the teachers at schools (Cook & Duquette, 
1999), try to gain knowledge about the learning atmosphere (Alba & Sandberg, 2006), a lesson plan, shortly, the 
 
things about learning (Twiselton, 2004) which give them the ideas on how to involve students in the learning 
processes actively, how to interact with them, and what and how the students will learn. 
The pre-service teachers participating in these activities learn that the beliefs influencing teachers’ approaches 
and judgments have also effects on the behaviors in the classroom (Pajares, 1992). In addition, the individuals who 
will be teachers have the opportunity to understand the professional identity of teachers (Hong, 2010), who a teacher 
is, and what her/his status in the society is (Enyedy, Goldberg & Welsh, 2005). 
These experiences before beginning the teaching career are useful for the development of the pre-service teacher. 
Because, the pre-service teachers with positive teaching experiences have feelings of capability and effectiveness 
(Marjon & Jansen, 2010). Therefore, in addition to the studies on how pre-service teachers increase their teaching 
knowledge during teaching practice (Rahman, Jon & Aini, 2010), their general opinions on such practices should 
also be taken into consideration. 
 
Methodology 
 
In this study, KazÕm Karabekir Education Faculty last year students’ views on school experience and teaching 
practice courses were investigated. The sample of the study consisted of 200 last year students at Primary Teaching, 
Social Science Teaching, Mathematics Teaching, and Science Teaching departments of Atatürk University KazÕm 
Karabekir Education Faculty. In the data collection of the study, “School Experience and Teaching Practice Courses 
Opinion Questionnaire” (SarÕçoban, 2008) was used. 
The intervals of scores of the scale are given below.  
Calculation of limits of intervals:  
Number of choices=5, Number of intervals= 5-1 = 4, Interval coefficient= 4: 5=0, 80 
1,00 + 0,80= 1,80  ;     1,80 + 0,80= 2,60  ;      2,60 + 0,80= 3,40  ;        3,40 + 0,80= 4,20Limits and meanings of 
intervals to be used as a basis for correlations between means are given in the table below.  
 
Table: Average Score Limits and Their Meanings 
In the analysis of the data collected through the questionnaire, means, standard deviations, One Way Variance 
Analysis   and t test were used. 
 
Findings 
 
Means and standard deviations of the scores of participants’ responses to the questionnaire designed to determine 
KazÕm Karabekir Education Faculty last year students’ views on school experience and teaching practice courses 
were calculated. These means and standard deviations are given in Table 1.  
 
 
 
Intervals Meaning Intervals Meaning Intervals Meaning Intervals Meaning Intervals Meaning  
 
1.00–1.80 Never 1.81–2.60 Rarely 2.61–3.40 Occasionally 3.41–4.20 Usually 4.21–5.00 Always  
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Table 1. Distributions of Student Views on School Experience and Teaching Practice Courses 
 
Questionnaire Items X  S.s Meaning 
The school experience and teaching practice courses are important processes for pre-service teachers to 
develop a professional attitude. 
4,20 1,01 Usually 
The mentor teacher serving in school experience and teaching practice courses needs to have the ability to 
make systematic observation. 
4,34 0,87  Always 
    
In school practices, the biggest helper of the pre-service teacher is the mentor teacher.  4,06 1,00 Usually 
 Mentor teacher should have a sympathetic attitude to the pre-service teacher. 4,49 0,83  Always 
School experience and teaching practice courses is a process allowing both the pre-service teacher and 
mentor teacher exchange knowledge. 
4,30 0,87  Always 
Mentor teacher should be a good leader. 4,40 0,87  Always 
Mentor teacher helps the professional development of the pre-service teacher. 4,13 1,01  Usually 
I think the mentor teacher should have high levels of communication skills.  4,48 0,80 Always 
Mentor teacher guides the pre-service teacher. 4,28 0,91 Always 
Mentor teacher should be open to changes and ready for innovations. 4,46 0,88 Always 
Teacher mentoring requires different skills in addition to professional experience.  4,22 0,95 Always 
Mentor teacher should be a good model to the pre-service teacher with her/his appearance.  4,36 0,81 Always 
Mentor teacher should provide guidance to pre-service teacher to help them make systematic observations. 4,33 0,80 Always 
Mentor teacher should be a good listener. 4,38 0,81  Always 
There are also things that the mentor teacher can learn from pre-service teachers. 4,19 1,00  Usually 
I consider school experience and teaching practice courses important for pre-services teachers gain 
knowledge on how s/he will deal with the students who have different learning strategies.  
4,32 0,84  Always 
I believe school experience and teaching practice courses give pre-service teachers, as educationalists, a 
professional perspective. 
4,04 1,06  Usually 
I find school experience and teaching practice courses important in that it shows pre-service teachers how 
decision making processes work during the learning process. 
4,14 0,90  Usually 
School experience and teaching practice courses are important in that they show pre-service teachers how 
their theoretical knowledge turns into practice. 
4,16 1,06  Usually 
School experience and teaching practice courses are essential in that they show pre-service teachers how to 
deal with discipline problems in the classroom. 
4,28 0,93 Always 
School experience and teaching practice courses are important in that they teach pre-service teachers the 
ethics of teaching. 
4,26 0,85 Always 
School experience and teaching practice courses allow pre-service teachers to fully understand the 
educational system. 
4,01 0,95  Usually 
School experience and teaching practice courses play a crucial role in pre-service teachers’ development of 
self-confidence to criticize the educational system. 
4,16 0,90  Usually 
School experience and teaching practice courses give pre-service teachers the consciousness that they cannot 
always find solutions to every problem. 
3,93 1,08  Usually 
School experience and teaching practice courses teach pre-service teachers to be respectful first to 
themselves then to others. 
4,21 0,95  Always 
School experience and teaching practice courses help pre-service teachers improve their pedagogical 
knowledge. 
4,16 1,08  Usually 
School experience and teaching practice courses are important for pre-service teachers to learn how to 
develop their communication with their colleagues. 
4,22 0,91  Always 
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School experience and teaching practice courses help pre-service teachers strengthen their beliefs in the 
abilities of students. 
4,13 0,95  Usually 
School experience and teaching practice courses give pre-service teachers the experience to deal with 
unexpected problems. 
4,24 0,90 Always 
School experience and teaching practice courses are important in that they help pre-service teachers’ 
theoretical knowledge on how to prepare the curriculum to turn into practice. 
4,23 0,94 Always 
When the table is viewed, it is seen that the participants’ chose the option “usually” for the statements, related to 
school experience and teaching practice courses, “The school experience and teaching practice courses are important 
processes for pre-service teachers to develop a professional attitude”, “In school practices, the biggest helper of the 
pre-service teacher is the mentor teacher”, “Mentor teacher helps the professional development of the pre-service 
teacher”, “There are also things that the mentor teacher can learn from pre-service teachers”, “I believe school 
experience and teaching practice courses give pre-service teachers, as educationalists, a professional perspective”, “I 
find school experience and teaching practice courses important in that it shows pre-service teachers how decision 
making processes work during the learning process”, “School experience and teaching practice courses are 
important in that they show pre-service teachers how their theoretical knowledge turns into practice”, “School 
experience and teaching practice courses allow pre-service teachers to fully understand the educational system”, 
“School experience and teaching practice courses play a crucial role in pre-service teachers’ development of self-
confidence to criticize the educational system”, “School experience and teaching practice courses give pre-service 
teachers the consciousness that they cannot always find solutions to every problem”, “School experience and 
teaching practice courses help pre-service teachers improve their pedagogical knowledge” and “School experience 
and teaching practice courses help pre-service teachers strengthen their beliefs in the abilities of students”.  
Again, in the table1, it is seen that the participants’ responses to the statements “The mentor teacher serving in 
school experience and teaching practice courses needs to have the ability to make systematic observation”, “Mentor 
teacher should have a sympathetic attitude to the pre-service teacher”, “School experience and teaching practice 
courses is a process allowing both the pre-service teacher and mentor teacher exchange knowledge”, “Mentor 
teacher should be a good leader”, “I think the mentor teacher should have high levels of communication skills”, 
“Mentor teacher guides the pre-service teacher”,  “Mentor teacher should be open to changes and ready for 
innovations”, “Teacher mentoring requires different skills in addition to professional experience”, “Mentor teacher 
should be a good model to the pre-service teacher with her/his appearance”, “Mentor teacher should provide 
guidance to pre-service teacher to help them make systematic observations”, “Mentor teacher should be a good 
listener”, “I consider school experience and teaching practice courses important for pre-services teachers gain 
knowledge on how s/he will deal with the students who have different learning strategies”, “School experience and 
teaching practice courses are essential in that they show pre-service teachers how to deal with discipline problems in 
the classroom”, “School experience and teaching practice courses are important in that they teach pre-service 
teachers the ethics of teaching”, “School experience and teaching practice courses teach pre-service teachers to be 
respectful first to themselves then to others”, “School experience and teaching practice courses are important for 
pre-service teachers to learn how to develop their communication with their colleagues”, “School experience and 
teaching practice courses give pre-service teachers the experience to deal with unexpected problems”, “School 
experience and teaching practice courses are important in that they help pre-service teachers’ theoretical knowledge 
on how to prepare the curriculum to turn into practice” were “Always”.  
One Way Variance Analysis was used to determine whether there are differences between the views of students 
from different departments on school experience and teaching experience. When the table2 for the variances was 
analyzed, it was found that F values for just the items “Mentor teacher helps the professional development of the 
pre-service teacher” and “I believe school experience and teaching practice courses give pre-service teachers, as 
educationalists, a professional perspective” were significant at the level of p<0.05 while the F values for all  other 
items were insignificant at the level of p>0.05. To figure out between which departments there were differences for 
the items “Mentor teacher helps the professional development of the pre-service teacher” and “I believe school 
experience and teaching practice courses give pre-service teachers, as educationalists, a professional perspective”, 
LSD  Post  Hoc  test  was  used.  According  to  LSD  Post  Hoc  test  results,  the  students  of  the  Primary  Teaching  
Department expressed more positive opinions on the item “Mentor teacher helps the professional development of 
the pre-service teacher” than the students at “Mathematics Teaching” and “Science Teaching” departments. For the 
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item “I believe school experience and teaching practice courses give pre-service teachers, as educationalists, a 
professional perspective”, the responses of “Mathematics Teaching” students were more negative than those of 
“Primary Teaching” and “Social Sciences Teaching” students.  
 
Table 2. Variance of Student Views on School Experience and Teaching Practice across Different Departments 
 
    
Sum of 
Squares df 
Mean 
Square F Sig. LSD Post Hoc 
Between 
Groups 3,675 3 1,225 
Within 
Groups 200,325 196 1,022 
The school experience and teaching practice courses are 
important processes for pre-service teachers to develop a 
professional attitude. 
Total 204,000 199  
1,199 
 
 
,312 
 
 
- 
Between 
Groups 3,913 3 1,304 
Within 
Groups 146,967 196 ,750 
The mentor teacher serving in school experience and 
teaching practice courses needs to have the ability to make 
systematic observation. 
Total 150,880 199  
1,740 
 
 
,160 
 
 
- 
Between 
Groups ,446 3 ,149 
Within 
Groups 199,949 196 1,020 
In school practices, the biggest helper of the pre-service 
teacher is the mentor teacher.  
Total 200,395 199  
,146 
,932 
 
 
- 
Between 
Groups 4,916 3 1,639 
Within 
Groups 131,064 196 ,669 
Mentor teacher should have a sympathetic attitude to the 
pre-service teacher. 
Total 135,980 199  
2,451 ,065 - 
Between 
Groups 2,898 3 ,966 
Within 
Groups 148,697 196 ,759 
School experience and teaching practice courses is a 
process allowing both the pre-service teacher and mentor 
teacher exchange knowledge. 
Total 151,595 199  
1,273 ,285 - 
Between 
Groups 3,408 3 1,136 
Within 
Groups 148,592 196 ,758 
Mentor teacher should be a good leader. 
Total 152,000 199  
1,498 ,216 - 
Between 
Groups 9,232 3 3,077 
Within 
Groups 192,643 196 ,983 
Mentor teacher helps the professional development of the 
pre-service teacher. 
Total 201,875 199  
3,131 ,027 
Primary Teaching> 
Mathematics 
Teaching 
 Primary Teaching>  
Science Teaching 
Between 
Groups 3,572 3 1,191 
Within 
Groups 124,348 196 ,634 
I think the mentor teacher should have high levels of 
communication skills.  
Total 127,920 199  
1,877 ,135 - 
Between 
Groups 3,091 3 1,030 
Within 
Groups 163,229 196 ,833 
Mentor teacher guides the pre-service teacher. 
Total 166,320 199  
1,237 ,297 - 
Between 
Groups ,437 3 ,146 
Mentor teacher should be open to changes and ready for 
innovations. 
Within 
Groups 155,158 196 ,792 
,184 ,907 - 
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Total 155,595 199  
Between 
Groups 6,866 3 2,289 
Within 
Groups 170,889 196 ,872 
Teacher mentoring requires different skills in addition to 
professional experience.  
Total 177,755 199  
2,625 ,052 - 
Between 
Groups ,977 3 ,326 
Within 
Groups 129,103 196 ,659 
Mentor teacher should be a good model to the pre-service 
teacher with her/his appearance.  
Total 130,080 199  
,495 ,686 - 
Between 
Groups ,439 3 ,146 
Within 
Groups 127,781 196 ,652 
Mentor teacher should provide guidance to pre-service 
teacher to help them make systematic observations. 
Total 128,220 199  
,225 ,879 - 
Between 
Groups ,687 3 ,229 
Within 
Groups 128,433 196 ,655 
Mentor teacher should be a good listener. 
Total 129,120 199  
,349 ,790 - 
Between 
Groups 7,322 3 2,441 
Within 
Groups 193,458 196 ,987 
There are also things that the mentor teacher can learn 
from pre-service teachers. 
Total 200,780 199  
2,473 ,063 - 
Between 
Groups ,923 3 ,308 
Within 
Groups 140,232 196 ,715 
I consider school experience and teaching practice courses 
important for pre-services teachers gain knowledge on 
how s/he will deal with the students who have different 
learning strategies.  
Total 141,155 199  
,430 ,732 - 
Between 
Groups 8,822 3 2,941 
Within 
Groups 215,933 196 1,102 
I believe school experience and teaching practice courses 
give pre-service teachers, as educationalists a professional 
perspective. 
Total 
224,755 199  
2,669 ,049 
Primary Teaching> 
Mathematics 
Teaching 
Social Sciences 
Teaching > 
Mathematics 
Teaching 
Between 
Groups 4,987 3 1,662 
Within 
Groups 156,368 196 ,798 
I find school experience and teaching practice courses 
important in that it shows pre-service teachers how 
decision making processes work during the learning 
process. 
Total 161,355 199  
2,084 ,104 - 
Between 
Groups 2,099 3 ,700 
Within 
Groups 222,781 196 1,137 
School experience and teaching practice courses are 
important in that they show pre-service teachers how their 
theoretical knowledge turns into practice. 
Total 224,880 199  
,616 ,606 - 
Between 
Groups 1,078 3 ,359 
Within 
Groups 169,242 196 ,863 
School experience and teaching practice courses are 
essential in that they show pre-service teachers how to 
deal with discipline problems in the classroom. 
Total 170,320 199  
,416 ,741 - 
Between 
Groups 2,261 3 ,754 
School experience and teaching practice courses are 
important in that they teach pre-service teachers the ethics 
of teaching. Within 
Groups 142,219 196 ,726 
1,039 ,377 - 
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Total 144,480 199  
Between 
Groups 3,917 3 1,306 
Within 
Groups 174,063 196 ,888 
School experience and teaching practice courses allow 
pre-service teachers to fully understand the educational 
system. 
Total 177,980 199  
1,470 ,224 - 
Between 
Groups 2,514 3 ,838 
Within 
Groups 160,366 196 ,818 
School experience and teaching practice courses play a 
crucial role in pre-service teachers’ development of self-
confidence to criticize the educational system. 
Total 162,880 199  
1,024 ,383 - 
Between 
Groups 1,628 3 ,543 
Within 
Groups 229,392 196 1,170 
School experience and teaching practice courses give pre-
service teachers the consciousness that they cannot always 
find solutions to every problem. 
Total 231,020 199  
,464 ,708 - 
Between 
Groups 1,016 3 ,339 
Within 
Groups 180,164 196 ,919 
School experience and teaching practice courses teach 
pre-service teachers to be respectful first to themselves 
then to others. 
Total 181,180 199  
,369 ,776 - 
Between 
Groups 7,508 3 2,503 
Within 
Groups 222,687 196 1,136 
School experience and teaching practice courses help pre-
service teachers improve their pedagogical knowledge. 
Total 230,195 199  
2,203 ,089 - 
Between 
Groups 2,313 3 ,771 
Within 
Groups 164,007 196 ,837 
School experience and teaching practice courses are 
important for pre-service teachers to learn how to develop 
their communication with their colleagues.   
 
Total 166,320 199  
,921 ,432 - 
Between 
Groups 1,763 3 ,588 
Within 
Groups 176,857 196 ,902 
 
School experience and teaching practice courses help pre-
service teachers strengthen their beliefs in the abilities of 
students. 
Total 178,620 199  
,651 ,583 - 
Between 
Groups 4,485 3 1,495 
Within 
Groups 157,995 196 ,806 
1,855 ,139 
School experience and teaching practice courses give pre-
service teachers the experience to deal with unexpected 
problems. 
Total 162,480 199    
- 
Between 
Groups 3,276 3 1,092 
Within 
Groups 173,599 196 ,886 
School experience and teaching practice courses are 
important in that they help pre-service teachers’ 
theoretical knowledge on how to prepare the curriculum to 
turn into practice. 
Total 176,875 199  
1,233 ,299 - 
A t test was used in order understand whether there were differences between the views of female and male 
students on school experience and teaching practice courses. According to the table 3 obtained, whereas the t values 
for the differences between female and male students’ responses to the items “Mentor teacher helps the professional 
development of the pre-service teacher” and “Mentor teacher should be open to changes and ready for innovations” 
were significant at the level of p<0.05, the t values for all other items were found to be insignificant at the level of 
p>0.05. When the table is looked through, it is seen that female students gave more positive responses to the 
“Mentor teacher helps the professional development of the pre-service teacher” and “Mentor teacher should be open 
to changes and ready for innovations” than the males. 
 
656  Nur Sırmacı / Procedia Social and Behavioral Sciences 9 (2010) 649–658
  
Table 3. Variance between female and male students’ views on school experience and teaching practice 
 
 
Gender N Mean 
Std. 
Deviation 
t 
P 
Female 102 4,19 ,97 School experience and teaching practice courses are important processes for pre-service 
teachers to develop a professional attitude. Male 98 4,21 1,06 
-,195 
 
,846 
 
Female 102 4,31 ,87 The mentor teacher serving in school experience and teaching practice courses needs to 
have the ability to make systematic observation. Male 98 4,37 ,88 
-,434 
 
,664 
 
Female 102 4,09 ,99 In school practices, the biggest helper of the pre-service teacher is the mentor teacher.  
Male 98 4,01 1,02 
,618 
 
,537 
 
Female 102 4,51 ,78 Mentor teacher should have a sympathetic attitude to the pre-service teacher. 
Male 98 4,47 ,88 
,345 
 
,731 
 
Female 102 4,31 ,88 School experience and teaching practice courses is a process allowing both the pre-
service teacher and mentor teacher exchange knowledge. Male 98 4,28 ,87 
,309 
 
,758 
 
Female 102 4,49 ,85 Mentor teacher should be a good leader. 
Male 98 4,31 ,89 
1,494 
 
,137 
 
Female 102 4,28 ,97 Mentor teacher helps the professional development of the pre-service teacher. 
Male 98 3,96 1,02 
2,307 
 
,022 
 
Female 102 4,50 ,71 I think the mentor teacher should have high levels of communication skills.  
Male 98 4,46 ,89 
,359 
 
,720 
 
Female 102 4,29 ,92 Mentor teacher guides the pre-service teacher. 
Male 98 4,27 ,91 
,222 
 
,824 
 
Female 102 4,64 ,76 Mentor teacher should be open to changes and ready for innovations. 
Male 98 4,27 ,97 
3,034 
 
,003 
 
Female 102 4,28 ,87 Teacher mentoring requires different skills in addition to professional experience.  
Male 98 4,14 1,02 
1,058 
 
,291 
 
Female 102 4,35 ,79 Mentor teacher should be a good model to the pre-service teacher with her/his 
appearance.  Male 98 4,37 ,83 
-,126 
 
,900 
 
Female 102 4,41 ,79 Mentor teacher should provide guidance to pre-service teacher to help them make 
systematic observations. Male 98 4,24 ,81 
1,474 
 
,142 
 
Female 102 4,47 ,69 Mentor teacher should be a good listener. 
Male 98 4,29 ,89 
1,629 
 
,105 
 
Female 102 4,24 ,98 There are also things that the mentor teacher can learn from pre-service teachers. 
Male 98 4,14 1,04 
,650 
 
,517 
 
Female 102 4,38 ,78 I consider school experience and teaching practice courses important for pre-services 
teachers gain knowledge on how s/he will deal with the students who have different 
learning strategies.  Male 98 4,24 ,89 
1,155 
 
,250 
 
Female 102 4,08 1,00 I believe school experience and teaching practice courses give pre-service teachers, as 
educationalists, a professional perspective. Male 98 3,99 1,13 
,589 
 
,557 
 
Female 102 4,19 ,87 I find school experience and teaching practice courses important in that it shows pre-
service teachers how decision making processes work during the learning process. Male 98 4,07 ,93 
,979 
 
,329 
 
Female 102 4,29 ,95 School experience and teaching practice courses are important in that they show pre-
service teachers how their theoretical knowledge turns into practice. Male 98 4,02 1,16 
1,831 
 
,069 
 
School experience and teaching practice courses are essential in that they show pre- Female 102 4,37 ,88 1,447 ,149 
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service teachers how to deal with discipline problems in the classroom. Male 98 4,18 ,97   
Female 102 4,30 ,84 School experience and teaching practice courses are important in that they teach pre-
service teachers the ethics of teaching. Male 98 4,21 ,86 
,743 
 
,458 
 
Female 102 4,00 ,91 School experience and teaching practice courses allow pre-service teachers to fully 
understand the educational system. Male 98 4,02 ,98 
-,152 
 
,879 
 
Female 102 4,23 ,93 School experience and teaching practice courses play a crucial role in pre-service 
teachers’ development of self-confidence. Male 98 4,09 ,87 
1,045 
 
,297 
 
Female 102 4,01 ,99 School experience and teaching practice courses give pre-service teachers the 
consciousness that they cannot always find solutions to every problem. Male 98 3,85 1,16 
1,069 
 
,286 
 
Female 102 4,25 ,93 School experience and teaching practice courses teach pre-service teachers to be 
respectful first to themselves then to others. Male 98 4,16 ,98 
,678 
 
,499 
 
Female 102 4,25 1,04 School experience and teaching practice courses help pre-service teachers improve their 
pedagogical knowledge. Male 98 4,06 1,11 
1,210 
 
,228 
 
Female 102 4,24 ,91 School experience and teaching practice courses are important for pre-service teachers 
to learn how to develop their communication with their colleagues.   Male 98 4,20 ,92 
,241 
 
,810 
 
Female 102 4,15 ,95 School experience and teaching practice courses help pre-service teachers strengthen 
their beliefs in the abilities of students. Male 
98 4,11 ,95 
,259 
 
,796 
 
Female 102 4,16 ,95 School experience and teaching practice courses give pre-service teachers the 
experience to deal with unexpected problems. Male 98 4,33 ,85 
-
1,330 
 
,185 
 
Female 102 4,29 ,89 School experience and teaching practice courses are important in that they help pre-
service teachers’ theoretical knowledge on how to prepare the curriculum to turn into 
practice. Male 98 4,15 ,99 
1,058 
 
,291 
 
 
Conclusion and Discussion 
 
Whereas the response of last year students at KazÕm Karabekir Education Faculty to the benefits of school 
experience and teaching practice courses was “usually”, their response to the items about the importance of what 
they  provide  to  pre-service  teachers  was  “Always”.  These  findings  show  that  last  year  students  find  school  
experience and teaching practice courses beneficial for themselves. So it can be stated that school experience and 
teaching practice courses really serve their aims. 
Students at “Primary teaching” department gave more positive responses to the item “Mentor teacher contributes 
the professional development of pre-service teachers” than the students at “Mathematics teaching” and “Science 
teaching” departments. This finding can be interpreted that students at “Primary teaching” department make use of 
school experience and teaching practice for their teaching profession development more than the students at 
“Mathematics teaching” and “Science teaching” departments. 
The students at the department of mathematics gave more negative responses to the item “I believe school 
experience and teaching practice courses help pre-service teachers, as educationalists, have a professional 
perspective” than the students at the departments of primary teaching and social science teaching. This finding can 
be interpreted in the way that school experience and teaching practice courses give more professional perspective to 
the students at primary teaching and science teaching departments than the students at mathematics teaching 
department. 
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